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How Does Literacy 

Develop? 

 By participation in a variety of real literacy 

experiences and a considerable amount of 

direct or explicit instruction 

 listening and speaking (oral language; receptive 

and expressive) 

 reading and writing (receptive and expressive) 

 



Literacy 

Reading 
 Decoding 
 The ability to figure out the pronunciation of 

printed words 
 Pronunciation is checked against oral language 

 Comprehending 
 The ability to figure out the meaning of printed 

words 

Writing 
 Encoding 
 Spelling 

 Express your ideas 
 Spell words, formulate sentences and 

paragraphs 



What is involved in knowing a word? 
Spoken R 

P 

- What does it sound like? 

- How is it pronounced? 

Form Written R 

P 

- What does it look like? 

- How is it written and spelled? 

Word parts R 

P 

-    What parts are recognizable? 

- What word parts are needed to    

      express meaning?  

Form and meaning R 

P 

- What meaning does it signal? 

- What word form can be used to 

express this meaning? 

Meaning Concepts and 

referents 

R 

P 

- What is included in the concept? 

- What items can the concept refer to? 

Associations R  

 

P 

- What other words does this word 

make us think of? 

- What other words could be used 

instead of this one? 

Grammatical 

Functions 

R 

 

P 

- In what pattern does the word occur? 

- In what patterns must we use this 

word? 

Use Collocations R 

 

P 

- What words or types of words occur 

with this one? 

- What words or types of words may 

we use with this one? 

Constraints on Use 

(Registers, 

frequency…) 

R 

 

 

P 

- Where, when, and how often would 

we expect to meet this word? 

- Where, when, and how often can we 

use this word? 



Get to know your 

student 



Who are ELLs 

 ELL – English Language Learner 

 Speak another language at home 

 They have limited English proficiency 

 

 They will learn English with time 

 Can take up 10 years to perform like a native 

speaker of English 

 Those that start learning young will “catch up.” 

Taken from: Migrant students, schools, and culture 





Acquisition vs. Learning 

 Acquisition 

 Subconscious process of “picking up” a language 

through exposure 

 Learning 

 Conscious process of studying a language 

 Krashen (1981) 



Spanish to English 



True or False? 

 Individuals only need to learn how to read once 

in their life. 

 

 

 

 

Myths about acquiring a second language (L2). In 

Samway, K. S., & McKeon, D. (1999). Myths and 

realities: Best practices for language minority 

students. Portsmouth, NH: Heinemann.  



True 



True or False? 

 Learning a second language is entirely different 

than learning one’s own language. 



False 



True or False? 

 Young children have an advantage over older 

learners when acquiring a second language. 



False 

Older learners of an L2 have advantages over 

younger learners 

More proficient in L1 

Older learners can use their world experience to 

assist them in L2 comprehension and communication 
 



Tutoring requires 
 Patience 

 Realistic expectations based on capabilities 

 Openness and a welcoming disposition 

 Clear speech and information/direction 

 Persistence: Keep talking to the student even if they aren’t speaking back 
to you 

 Consistency (Ex. In rules and routines)  

 Sharing of language and culture 

 A focus on academic context/vocabulary 

 Start with directional words (open, circle, write, copy, read) 

 Use pictures and stories 

 Academic language 

 

Taken from: Migrant students, schools, and culture 



How to help with  

 Letter names 

 Letter sounds 

 Word families 

 Sight words 

 Spelling 

 Fluency 

 Vocabulary 

 Comprehension 



Letter Names 

 Fluent identification of letters facilitates word 

recognition, which in turn facilitates reading 

comprehension. 

 



Alphabet Knowledge  

 can be divided into: 

 Recognition 

 “Show me the letter X” 

 

 Identification 

 Point and ask, “What’s this letter?” Child responds, “This is the 
letter X.” 

 

 Formation 

 Child can form the letter him/herself. 



Letters 
 Making connections to make letters meaningful 

 
 Food 

A – apples      B- bananas     C – cake 

YOU TRY: D – _________                           E – _________ 

 
 

 Animals 

A – ant     B – bat     C - cat 

YOU TRY: D - __________ F - __________ 

 
 Actions 

B – bounce    D – dance        

YOU TRY: H – __________ M – __________ V – __________ 



 Alphabet books 

 Library 

 

  Use students’ names 

• Write name on 2 sentence strip 

• Say letters in name 

• Chant letters (in cheer like manner) 

• Count letters 

• Point out interesting features (Rodrigo– capital and lowercase R) 

• Cut out letters, and have students arrange them 

• Put name w/ student’s picture on word wall  

• Do the same with another name and compare length of names, 
features . . .   (Ex. Maria and Mario)                                                                                                                                                       

 

 



Letter sounds 

 26 letters 

 44 sounds 

 

 

 Consider L1 and L2 







Letter sounds 

 26 letters 

 44 sounds 

 We have rules….. 

and exceptions! 

 

 ttp://www.youtube.com/watch
?v=kMZsDaTxaKo 

 - ough 

 Bough, Cough, Rough, 
Through, Enough 







Glass Analysis 
 Put the word to be learned on a 

flash card. 

 Say the following to the student: 

 Look at the word __________ 

 What letter has the ____ 
sound? 

 What letters have the ____ 
sound? 

 What sound does the the 
letter ____ make? 

 What sound do the letters 
____ make? 

 What is the word? 

 If the word were rain, you would 
say: 

1. Look at the word rain. 

2. What letter has the _/r/___ sound? 

3. What letters have the _/ai/___ 
sound? 

4. What sound does the the letter 
_r___ make? 

 5. What sound do the letters 
__ai__ make? 

 6. What is the word? 

37 



Word Families 

 Rings 

 Sliders 



Sight Words & High 

Frequency Words  

(Fry or Dolch) 
 Words that a student can identify immediately, without the 

use of word identification strategies. 

 Words that don’t follow typical spelling patterns 

 Abstract words 

 Examples: 

 For 

 From 

 This 

 The 

 There 

 these 



Sight Words 

 Fry Words 

 The 100 most common words make up about 50% of 

the what we read. 

 The 25 most common words make up one-third of 

what we read. 

http://www.starfall.com/n/matching/si

ght-words/play.htm?f 



Spelling 

1. Look at the word and say it to yourself 

2. Say each letter in the word to yourself 

3. Close your eyes and spell the word to yourself 

4. Write the word, and check that you spelled it 
correctly 

5. Write the word again and check that you spelled it 
correctly 

 Look, Say, Spell, Say, Cover, Envision, Write, 
Check, Rewrite 

 Pyramid spelling 

 Word building – puzzles, word sorts, matching, etc.  

 

H 
Ha 
Hap 
Happ 
Happy 
 



Second Language Acquisition 

 Many theories 

 Behaviourist 

 Audiolingual approach (écoute et répéte) 

 Innatist 

 Similar to first language acquisition 

 Krashen’s five hypotheses (next slide) 

 Interactionist 

 Negotiation of meaning (trial & error; give & take) 

 Ask for repetition, slow down, gestures, drawing 

 

 All of these bear implications for instruction 

 



Krashen’s Five Hypotheses 
 Krashen’s five hypotheses 

 Acquisition-learning hypotheses 

 Monitor hypothesis 

 Natural order hypothesis 

 Input hypothesis 

 Understanding the target language in a natural communication situation with 
comprehensible input (in the zone of proximal development; Vygotsky) 

 ) http://www.youtube.com/watch?v=NiTsduRreug&feature=related  

 Consider modeling, demonstrating, visual aids, coop. learning, peer tutoring, graphic 
organizer, engagement with others/community, reading aloud, themes of interest 

 Affective filter hypothesis 

 Low anxiety learning environments 

 Student motivation 

 Self-confidence 

 Self-esteem 

 Do not force production during silent period 

 The amount of input (exposure) turned into intake (learning) is determined by the 
learner’s motivation, self-confidence, or anxiety (Krashen, 1982); can encourage or 
inhibit acquisition; teachers have the power to influence 

 “People acquire second languages when they obtain comprehensible input and 
when their affective filters are low enough to allow the input in to the language 
acquisition device” (Krashen, 1981). 

http://www.youtube.com/watch?v=NiTsduRreug&feature=related


Vocabulary 

 



Social Language vs Academic 

Language 
 Basic Interpersonal Communication Skills (BICS; Cummins, 1980) 

 Language skills needed for social conversation purposes 

 BICS – 6 months to 2 or 3 years to develop (think about facial 
expressions, gestures, rate of speech, idiomatic expressions, etc.) 

 Discrete Language Skills (Cummins, 2003) 

 Learned as a result of formal education in L1 and some transfer (ex. 
phonemic awareness, decoding) - strengthening the argument for 
L1 instruction/maintenance 

 Cognitive Academic Language Proficiency (CALP; Cummins, 
1980) 

 Formal language skills (listening, speaking, reading, writing) utilized in 
academic learning tasks (low frequency words, Greek, complex 
syntax) 

 CALP – 5 to 7 years to develop 

 Contingent upon formal education in L1 (up to 10 years) 



Academic Language 

 Academic language is the  

 “oral and written language used for academic purposes.   

 means by which students develop and express content 

understandings.   

 language of the discipline that students need to learn and use to 

participate and engage in meaningful ways in the content area.” 
(edTPA Elementary Education Assessment Handbook, 2013 , p. 59) 

 Academic language is the oral and written language that 

students need in order to: 

 understand (read, listen, think) 

 communicate (listen, speak, write, connect) 

 perform (think, read, write, listen, speak, solve, create)  

 Academic language is necessary to participate in literacy—

to think, question, talk, and learn. 

 



Academic Language Demands 

 Language demands are the “specific ways that academic 

language is used by students to participate in learning tasks 

through reading, writing, listening, and/or speaking to 

demonstrate their disciplinary understanding.” (edTPA Elementary 

Education Assessment Handbook, 2013, p. 59) 

 

 There are four main academic language demands: 

1. language function 

2. essential academic vocabulary 

3. syntax 

4. discourse 

 

 

what you do 

tools you use 



Example 

 After reading two texts, the students will compare and contrast 
the texts, providing at least 4 details for support. 

 Think: What’s the language task/function and what words (written 

and oral) do we use to do this task? 

 Language Function: compare and contrast 

• Vocabulary (words we use to accomplish this 

task): similar, different, alike, same, etc. 

• Syntax (sentence wording): Similar to; 

different than, etc. 

• Discourse (oral/written structure): ____ and 

____ are similar because _____; however, they 

are different because _____.  



Example 

 Math example: 12/24 

 Language Function: Dividing 

 Necessary Vocabulary: dividend, product, divisor 

 Syntax: Division symbols (/ and ÷), divided by 

 Discourse (how you read/say it): 

 24 goes into 12 

 12 divided by 24 



Teaching Individual Words: Selecting 

Words to Teach 
(Beck & McKeown, 1985; Beck et al., 2002; Calderon et al., 2005; Cecil & Gipe, 2009) 

Tier One 

building blocks of everyday language;  
known by most students; easily 

explained and understood 

Tier Two (general 
academic) 

occur frequently in texts, but 
students may not be exposed 
to them in everyday contexts; 
are central to comprehension 

Tier Three        
(domain-specific) 

low-frequency,  
“specialized” 

 
 

rarely 

require 

instruction 
(except for ELLS) 

are good 

candidates 

for explicit 

instruction 

should be 

taught only 

as they arise 

in text 

For your ELLS: 

•teach Tier 1 words 

first 

•provide picture clues 

•engage the senses 

•provide lots of review 



Let’s Examine a Text: 
from Volcanoes by Seymour Simon 

In early times, no one knew how volcanoes 
formed or why they spouted red-hot molten rock.  
In modern times, scientists began to study 
volcanoes.  They still don’t know all the answers, 
but they know much about how a volcano works. 

Our planet is made up of many layers of rock.  
The top layers of solid rock are called the crust.  
Deep beneath the crust is the mantle, where it is 
so hot that some rock melts.  The melted, or 
molten, rock is called magma. 

Volcanoes are formed when magma pushes 
its way up through the crack in Earth’s crust.  This 
is called a volcanic eruption.  When magma 
pours forth on the surface, it is called lava. 

 

Tier 2 words (general 

academic) 

Tier 3 words (domain-specific) 



True or False? 

 Once orally proficient in the L2, ELLs should be 

able to work on the same academic level as 

native English speakers with limited support. 



False 

There are 3 levels of language proficiency 

demonstrating why this is a common misconception 

(Cummins, 2003). 

1st level - oral proficiency in the form of 

basic interpersonal conversation skills (BICS) 

2nd level - discrete language skills (skills 

learned as a result of formal instruction and 

practice) 

3rd level - cognitive academic language 

proficiency (CALP) 



True or False? 
If we focus on teaching the English language, 

learning in all areas will occur faster? 



False 
Language learning is a developmental process; while learning a 
language will not occur in the absence of exposure to the 
language, increased exposure to the language does not guarantee 
quicker learning.  
It’s a process. 
 



Structural Analysis 

Every big word a child can read, 

spell, and analyze enables him/her 

to acquire six or seven other 

morphemically related words. 

Using familiar word parts to determine the 

meaning of unfamiliar words 



Teaching Word-Learning Strategies 

 roots 

 Greek & Latin 

 ex:  -graph- (write), -bio- 

(life) 

 affixes 

 attached to root words; 

change a word’s meaning 

 prefixes & suffixes 

 cognates 

 words that share the same 

roots 

 especially helpful for ELLs 

 http://www.language-

learning-advisor.com/learn-

spanish-cognates.html 

 etymology 

 study of the history of words 

 www.etymonline.com 

morphemes:  smallest units of meaning; can be free 

(stand alone) or bound (affixed to a root) 

http://www.language-learning-advisor.com/learn-spanish-cognates.html
http://www.language-learning-advisor.com/learn-spanish-cognates.html
http://www.language-learning-advisor.com/learn-spanish-cognates.html
http://www.language-learning-advisor.com/learn-spanish-cognates.html
http://www.language-learning-advisor.com/learn-spanish-cognates.html
http://www.language-learning-advisor.com/learn-spanish-cognates.html
http://www.language-learning-advisor.com/learn-spanish-cognates.html
http://www.language-learning-advisor.com/learn-spanish-cognates.html
http://www.language-learning-advisor.com/learn-spanish-cognates.html
http://www.etymonline.com/
http://www.teachertube.com/viewVideo.php?video_id=126398&title=Prefixes__Suffixes__and_Roots_Rap


Prefixes and Suffixes 

 shows students that knowing one word can lead to may other 
words they can learn 

 Four prefixes, un, re, in (and im, ir, il meaning "not") and dis 
accounted for 58 percent of all prefixed words. Teach these four 
prefixes to all students.   

 show students affixes and help them see how to attach them to 
known words (list in order from easiest/most frequent to more 
difficult/less frequent) 

 

 Level 1:  -s, -ed, -d, -ing 

 Level 2: -y, -ies, -ly, -es, -er 

 Level 3:  -un, -re, -est, -en, -ful 

 Level 4: -ex, -pre, -be, -dis, -in, -ion, -tion, -sion, -cian, -ous, -ness,  
-ture, -ment, -ish, -less 

 

      View 

      Views 

      Viewed 

      Viewing 

      Viewer 

 Review 

Preview  



Structural Analysis 

 An awareness of word structure 
and the ability to define 
structurally complex words is also 
related to comprehension and 
reading achievement (Carlisle, 
2000) 

 Teachers should spend a 
considerable amount of time on 
direct instruction in word structure 

 Enhances children’s ability to 
decode words of more than one 
syllable 

 Enables child to identify words by 
breaking them down into 
morphemes or  meaning units 
(free and bound) 

 Aids pronunciation and meaning 
making 

 inflected forms (-s, -es, -ed, -ing, -ly) 

 contractions (can not - can’t) 

 possessives (Juan’s cat) 

 compound words (football) 

 syllables (computer - com/pu/ter) 

 root/base words (complete) 

 prefixes (incomplete) 

 suffixes (completion) 







Importance of big words 

 Big words are less frequent, but essential for 

understanding the complete meaning 

 Students tend to skip over any words of more 
than two syllables or more than seven letters 



Importance of big words - 

Example 

 Few things feel as good as ___ the ___ of your ___ 
___ ___. You ___ the thrill of ___ him face to face, 
and you get to take home a ___ ___. 

 Few things feel as good as getting the ___ of your 
___ baseball player. You ___ the thrill of meeting 
him face to face, and you get to take home a 
___ ___. (adding easily decodable two syllable 
words) 

 Few things feel as good as getting the autograph 
of your favorite baseball player. You experience 
the thrill of meeting him face to face, and you 
get to take home a valuable memento. 



Solve: To Loosen 

Resolve: to clear 

up 

The principal told 

me and Marlon to 

resolve our 

differences and 

stop quarreling. 

Solvent: 

dissolves in 

other 

substances 

Science 

H2O/water 

H2O is 

universal 

solvent 

Can 

loosen 

other 

substances 

Solve: to 

find a 

solution 

Math 

Solve for X 

Release 

the 

problem 

Dissolve: to 

separate 

Social Studies 

Dissolve the union 

Loosen the contract 

Absolve: to set free Religion 

The priest 

will absolve 

you from sin 

Loosen sin 

Word Family Tree 



In the content areas 

 Pair 

 Two of something 

 Par 

 

 Discovered 

 Found 

 Descubrió 

 

 Consider “sight words” 

 Ex. Math 

 Add, subtract, etc. 

 Symbols (+, /, >) 

 

 

 Use pictures, realia, 

manipulatives 

 



Vocabulary Cards 

 Show students how to divide card into four 
quadrants (either fold or draw lines) 

 Ask students to label the quadrants as follows: 

 Upper-left-hand corner (front): VOCABULARY TERM 

 Lower-left-hand corner (front): DEFINITION 

 Right-hand-side (front): PICTURE 

 Upper-left-hand (back): DESCRIPTION OF PICTURE 

AND RELATIONSHIP 

 

 

 

word 

definition 

picture 
(related to 

the word 

and its 

meaning) 

Front of card Back of card 

relationship 
(I drew this picture 

because…) 



Teaching Word-Learning 

Strategies: Using Context 

 Contextual analysis involves using the context in which an 

unknown word appears to determine its meaning.  

 definitions 

 appositives 

 synonyms 

 antonyms 

 examples 

 general 

 Not all texts are directive contexts.  Some do not provide helpful 

clues for determining the meaning of unknown words.  These are 

known as nondirective contexts. 

A conga is a barrel-shaped 

drum. 

My dog Buck travels everywhere with me. 

My friend’s canine buddy travels 

everywhere with him, too. 
I thought the movie would be 

weird, but it turned out the be 

totally mundane. 

At night you can see 

constellations, or groups of 

stars, in the sky. 

In science we are studying marine 

mammals such as whales, dolphins, 

and porpoises. 

Einstein rode his bike everywhere. He 

thought driving a car was too 

complicated. 

NONDIRECTIVE:  When I answered the phone, I heard my sister’s agitated 

voice. 

MISDIRECTIVE: “She looks so happy and beautiful in her party dress,” said Jim 

maliciously. 



Try it! 

 definitions 

 appositives 

 synonyms 

 antonyms 

 examples 

 general 

 no context clue 

http://www.flocabulary.com/3-the-tiger/


Reading Fluency 

 Fluency is the ability to read accurately, quickly, effortlessly, and 
with appropriate expression and meaning (Rasinski, 2003) 

 Automaticity 

 Phrasing 

 Reading orally large chunks of text as phrases smoothly without 
hesitating, stopping to decode, or rereading 

 The young man the jungle gym. 

 Can be taught by adding cues to text 

 My favorite season / of the year / is summer. // I am so glad / we don’t 
have school.// 

 Rate 
 Attaining appropriate reading speed according to the reader’s purpose or 

the type of passage 

  If child read a total of 88 words in 3 min 52 sec   

 Convert time to seconds and divide into words (88/232); multiply by 60 
to get WPM 

 Expression 

 



You try it: 
Prosody 

 Reading with proper intonation (pitch, stress, 
expression) in one’s voice 

 I saw my dog eat the shoe. 

 I saw my dog eat the shoe. 

 I saw my dog eat the shoe. 

 I saw my dog eat the shoe. 

 I saw my dog eat the shoe. 

 I saw my dog eat the shoe. 

 I saw my dog eat the shoe. 



Fluency Instruction 

 Model good reading 

 Choose appropriate reading materials 

 Spend significant time reading 

 

 Repeated readings 

 Slashing 

 Reading machine 

 Readers’ theatre 

Hansel and Gretel/ 

Hard by a great forest / 

dwelt a poor wood-cutter / 

with his wife /and his two children. 

/ 

The boy was called / Hansel / 

and the girl / Gretel. / He had little 

to bite / and to break, / and once, 

/ when great dearth / fell on the 

land, / he could no longer procure 

/ even daily bread. 



Teaching Reading 

to Students 

Learning English 



Successful Reading 

Strategies for ELLs 
 Setting a purpose for reading 

 Activating your prior knowledge about the topic (in either language) 

 Focusing on getting the meaning 

 Identifying the important parts 

 Asking questions while reading 

 Getting help when you don’t understand 

 Using other information to understand 

 Taking notes (in either/both languages) 

 Creating mental images/pictures about the material read 

 

Taken from What’s different about teaching reading to students learning English? CAL 2007 



Reading Instructional 

Framework (BDA) 

Do something…. 

 

Before, 

 

During, 

 

   AND 

 

 After 

 

  Reading 



Successful Reading 

Strategies for ELLs 
 Setting a purpose for reading 

 Activating your prior knowledge about the topic (in 
either language) 

 Focusing on getting the meaning 

 Identifying the important parts 

 Asking questions while reading 

 Getting help when you don’t understand 

 Using other information to understand 

 Taking notes (in either/both languages) 

 Creating mental images/pictures about the material 
read 

 

Taken from What’s different about teaching reading to students learning English? CAL 
2007 

Before Reading 

During Reading 



Prereading Activities 

 Motivate 

 Relate the reading to students 

 Activate prior knowledge and build background 
knowledge 

 Build text-specific knowledge 

 Pre-teach vocabulary and concepts 

 Preview, pre-question, predict 

 Set the purpose for reading 

 Suggest strategies 



Techniques for assessing 

prior knowledge 

 Free recall – What do you know about __? 

 Word association – When you hear the word 
___ what do you think of? 

 Recognition – Look at the following words 
and phrases, which ones do you think may 
be related to the book/story/text were are 
about to read? 

 Structured questions – Who was ___? How 
did ___ reach his goal? 

 Unstructured questions – We’re going to 
read about ___. What do you know about it? 
 Background Information: Provide information that students need that 

they do not have about the topic before moving on with the topic 



During Reading Activities 
 Read 

 Generate and answer questions 

 Interact with the text 

 Confirm/revise predictions 

 Stop and discuss 

 Think 

 Use graphic organizers 

 Attack vocabulary 

 Comprehend 

 Note-taking 



Methods of Reading  
 Oral reading  

 By teacher/tutor 

 Listening 

 Oral reading 

 By Students 

 Buddy  

 Choral 

 Readers’ Theatre 

 Silent reading 

 

 Make sure method aligns with proficiency level 



Read-Aloud 

Why? 
 increases motivation to read 

 promotes engagement 

 fosters critical thinking 

 Build bridge to expose students to 
language 

How? 
 Should be purposeful 

 Pre-read & plan delivery: tone, pacing, 
intensity, mood 

 



Coding the Text 
 Why? 

 Gives students a way to stay engaged in their reading (awake and not 
allowing the mind to wander) 

 Helps them pay attention to material 

 Helps them remember what they read 

 How? 

 Ask students to: (you can use any symbols you prefer) 

 Highlight/Underline confusing parts (I’m stuck here because . . . ) 

 Put ? next to places where they have a question or are wondering 
something (I wonder . . . ) 

 Write in BK when they realize they are using their background 
knowledge and making a connection between his/her life and the 
text (This reminds me of . . .) 

 Write an I next to a section where they are drawing a conclusion or 

inferring meaning (I think . . . ) 

 

 If students can’t mark their text . . . use sticky notes and then transfer 
notes to notebook or use transparency film and pen and then transfer 
that to their notebook. 

 



“If there is no 

comprehension, 

there is no 

reading.” 
 Dolores Durkin (1980) 

Comprehension 



Explicit 

Comprehension 

Strategy Instruction 
Explicit teaching is the most successful approach for teaching 

comprehension strategies. 



Activating Prior Knowledge - 

 Declarative 

Knowledge 
(What) 

Thinking about what you already know about a book. 

Procedural 

Knowledge 
(How) 

Look at the title and the pictures.  Ask yourself, “What do I 

already know about this?” 

Conditional 

Knowledge 
(When, Why) 

Do this before you read because it helps you get ready to 

read. 



 

Predicting 

Declarative 

Knowledge 
(What) 

Making a good guess about what will happen in a book. 

Procedural 

Knowledge 
(How) 

Think about your prior knowledge or what you have 

already read.  Look at the title and the pictures.  Ask 

yourself, “What might this book be about?  What might 

happen next?”  Read to check your prediction. 

Conditional 

Knowledge 
(When, Why) 

Do this before and during reading because it helps you 

pay attention. 



 

Making Connections 

Declarative 

Knowledge 
(What) 

Making a text-to-self connection is thinking about how what 

you read reminds you of your own life.  Making a text-to-

text connection is thinking about how what you read 

reminds you of another book.  Making a text-to-world 

connection is thinking about how what you read reminds 

you of something you know about the world. 

Procedural 

Knowledge 
(How) 

Think about what you read.  To make a text-to-self 

connection, ask yourself, “Does this remind me of 

something that happened to me or someone I know?”  To 

make a text-to-text connection, ask yourself, “Does this 

remind me of another text I’ve read?”  

To make a text-to-world connection, ask yourself, “Does this 

remind me of something I know about the world?” 

Conditional 

Knowledge 
(When, Why) 

Do this during reading because it helps you understand the 

book better. 



 

Monitoring Comprehension 

Declarative 

Knowledge 
(What) 

Checking to see if you understand what you read. 

Procedural 

Knowledge 
(How) 

Stop every few pages and ask yourself, “Do I understand 

what I’ve read?  Can I summarize it?”  If so, keep reading.  

If not, try your clarifying comprehension strategies. 

Conditional 

Knowledge 
(When, Why) 

Do this during reading because it helps you make sure you 

are understanding what you are reading. 



Clarifying Comprehension 

 

Declarative 

Knowledge 
(What) 

Fixing your comprehension when you don’t understand. 

Procedural 

Knowledge 
(How) 

When you don’t understand, try: 

1. reread and slow down your reading 

2. look at the pictures, charts, and graphs 

3. skip it 

4. read ahead and come back  
        Teacher note:  You may need to prompt students to read ahead to see if their 

questions are answered or their confusion is cleared up, and then to come back 

and reread where the original trouble began. 

Conditional 

Knowledge 
(When, Why) 

Do this during reading so that you can understand what 

you read. 



 

Asking Questions 

Declarative 

Knowledge 
(What) 

Asking questions about the text. 

Procedural 

Knowledge 
(How) 

Think about what is happening in the text. Ask yourself 

questions about the text. Think of questions your teacher 

might ask you. Try to answer the questions using evidence 

from the text to support your answers.  

For example:  
•What is the central message or lesson of the text?  
•What traits and feelings do the characters show? 
•What information can I learn from the visuals that is not in the 
text? 

Conditional 

Knowledge 
(When, Why) 

Do this during and after reading to make sure you 

understand what you read. 



 

Making Inferences 

Declarative 

Knowledge 
(What) 

Figuring out what the author means even when it isn’t 

written in the book. 

Procedural 

Knowledge 
(How) 

Use the clues the author gives you in the text, plus what 

you already know in your head to figure out what the 

author might mean. 

  

(author’s clues + what I know = inference) 

Conditional 

Knowledge 
(When, Why) 

Do this during reading because it helps you fill in missing 

information so you can understand better. 

  



The father comes home from work and finds the 

little boy playing by himself in the hallway as the 

babysitter watches TV in the other room. The dad 
looks mad and has a word with the babysitter. 

Inferring 

Author’s Clues What I Know Inference 

The babysitter is 

watching TV and the 

dad looks mad. 

Babysitters should be 

watching the kids. 

The dad is mad 

because the 

babysitter is not doing 

her job. 



 

Summarizing 

Declarative 

Knowledge 
(What) 

Telling the most important parts of a text. 

Procedural 

Knowledge 
(How) 

Decide whether the text is fiction or informational. 

 

For Fiction: 

Give the characters, setting, and plot.  

 

For Informational Text: 

Identify the topic of the text.  Identify the main idea and 3 

details from the text to support the main idea. 

Conditional 

Knowledge 
(When, Why) 

Do this during and after reading because it helps you 

remember the text. 



Think Aloud 

 Thinking aloud while reading a selection orally, 
thus modeling the process of comprehension.  

 

 Effective think alouds show students how and 
why to choose a strategy.   

 

 Sometimes think alouds show all parts of the inner 
conversation a reader has (our reactions, 
questions, connections, etc.).  Other times they 
are strategy specific.   



A book (or something to read) 

in your back pocket… 



Independent Reading 

Matching reader to text: Five 

Finger Method 
 This informal reading assessment is used to quickly determine if 

a book is at a student’s independent level of reading.  

 Select a book. 

 Select a passage that is approximately 100 words or one page 

 Allow the student to read the passage aloud 

 While the student is reading, count the number of errors made 

 Keep track of these errors using the fingers on your hand 

 If you count more than five errors, then the text is not a the 
student’s independent reading level and he/she will need 
assistance in reading and comprehending that book 

 Have the student choose another book if he/she is planning to 
read it alone 

 

Independent ~ 2 or less errors 

Instructional ~ 3 – 5 errors 

Frustrational ~ 5 or more errors 



For ALL Diverse Learners 
 All of the strategies can be taught to all types of students.  

 For students not proficient in English and for divergent 
learners, modifications must be made.  

 Techniques used to assist English Language Learners (ELLs), 
such as providing hands-on experience, using non-verbal 
means such as gestures, utilizing visuals to accompany 
oral and written materials, modifying vocabulary, 
speaking slowly, and utilizing repetition, to name a few, 
should be incorporated into all lessons (Garcia, 2003).  



Post Reading Activities 
• Review 
• Respond 
• Make connections/application 
• Summarize 
• Answer questions/predictions 
• Extend to other content areas (art, drama, etc.) 
• Work with words 
• Thinking and reflecting 
• Compare/Contrast 
• Graphic organizer 
• Generate questions (teacher-like) 
• Study 
• Write papers/projects 
• Discuss 
• Re-teach 

 

 



Writing Stages of Bilingual Writers 
Monolingual English Speakers’ Stages of 

Writing Development (Gentry, 1982, 

2000) 

Monolingual Spanish Speakers’ Stages of 

Writing Development (Ferreiro & 

Teberosky, 1979/1982) 

Billingual Spanish-English Speakers’ 

Stages of Writing Development 

Precommunicative Stage – Know the 

difference between writing and drawing. 

Write with scribbles, mock letters, and real 

letters connected to sound. 

Levels 1 & 2 – Know the difference 

between writing and drawing. Write with 

scribbles, mock letters, and real letters 

unconnected to sounds. 

Generally the same as monolingual English 

and Spanish, except some children will write 

the same letters and symbols in both 

languages but read them differently in 

English and Spanish. 

Semiphonetic Stage – Letters are written to 

represent some of the sound in words. 

Level 3 – Each syllable in a word is usually 

represented by a vowel. 

Generally similar to monolingual English, 

except some children will write the same 

words in both languages but read them 

differently in English and Spanish 

Phonetic Stage – Letters are written 

represent most sounds in words. 

Level 4 – Letters are written to represent 

most sounds in words. 

Generally similar to monolingual English 

and Spanish. Some errors exist because of 

different letter-sound relationship in the two 

languages. 

Transitional Stage – Letters are written 

according to common spelling patterns and 

include silent letters. 

No corresponding level. Similar to English monolingual stage with 

some errors caused by different letter-sound 

relationships in the two languages. 

Vocabulary and sentence structure become 

more complex. 

Conventional Stage – Writing is generally 

correct. 

Level 5 – Writing is generally correct. Writing is generally correct. Vocabulary and 

sentence structure become more complex. 

From: Rubin & Carlan (2005). Using writing to understand children’s literacy development. The Reading Teacher, 58(8), 728-739). In 
DeVries text 



Encouraging Words 
 Praise your tutee often with words and high-fives or fist bumps 

(if culturally appropriate) 

 You are valued 

 I like working with you. 

 I enjoy our time together.  

 I am proud of you! 

 Positive self-concept 

 You are so quick with mental calculations. 

 You worked hard on reading those difficult words; your word attack 
skills make you a better reader. 

 You are capable 

 You did it! 

 I have confidence that you can figure this out. 

 I knew you’d figure it out! 

 



"Ideal teachers are those who 

use themselves as bridges 

over which they invite their 

students to cross, then having 

facilitated their crossing, 

joyfully collapse, encouraging 

them to create bridges of 

their own." -- Nikos Kazantzakis  
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