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Thank You for Deciding to be a tutor, mentor or reader! 
 
ReadWriteServe--Partnership for Literacy Action Initiatives brings together 
UNC Charlotte and community-based resources to address increasingly 
complex literacy needs of students and their families through service, 
research and community-based programs that are culturally relevant and 
focused on community needs. 
 
ReadWriteServe (RWS) provides training and support for tutors working 
with K-12 students. On this website you'll find information about getting 
started in tutoring, mentoring or reading with students and strategies for 
helping readers and learners who need support in their comprehension, 
fluency, word learning, and decoding as well as tips for those who mentor. 
 

• Tutoring 101 provides basic and essential information about 
tutoring K-12 students including what to do during the first meeting, 
setting expectations, evaluation, and planning tutoring sessions. 

 
• Tutoring Fundamentals includes more indpeth information to 

tutors and learners face key challenges in literacy tutoring: 
comprehension, vocabulary and sight words, fluency, decoding and 
more. 
 

• Mentoring provides information about mentoring students for 
those whose role is not primarily tutoring. 

 
 
Two commitments we ask of all RWS Tutors: 
 

1. Set a time commitment that is reasonable and stick with it. We ask 
that you commit to meeting with a learner once a week if possible. 
Whatever your schedule, please keep your commitment to our 
student partners.   

 
2. Be ethical and responsible in all that you do in your work with 

student partners. Tutors are mentors and role models. 



ReadWriteServe p. 3 2013 

What You’ll Find in this Handbook 
 

• Guiding Principles     p. 4 
 
• Tutoring 101: the Basics    p. 5 

 Getting to Know the Learner 
 Evaluating the Learner (Assessing) 
 Our Approach (Planning) 

 
• Tutoring Fundamentals    p. 21 

 Picking Texts to Read  
 Comprehension   
 Word Work: Vocabulary & Sight Words  
 Fluency  
 Decoding      
 

• Mentoring      p. 40 
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Guiding Principles 
 
To assist you in developing and maintaining a positive learning environment so that 

both you and the learner benefit, please keep in mind the following guidelines: 

 
 Create a safe environment. Follow the rules of the school. Be friendly and firm. 

 Dress and behave appropriately. 

 Provide support; don’t judge. 

 Praise your student often. 

 Attendance is important. 

 Be organized and come prepared. 

 Share in the reading and doing. 

 Be patient. 

 Repeat a strategy over five or six sessions before moving to a new strategy. 

 Offer choices. 

 When you have questions or an issue arises, ask for help. 

 Be relaxed. 

 Have fun. 

 
 
 

Before Tutoring 
 
 Even before you meet your student, consider the following: 

 
 How will I address my student? __________________________________ 

 How should my student address me? ______________________________ 

 What is one goal that I would like to strive toward with the student I tutor? 

____________________________________________________________ 

 What do I want to gain from this experience? 

____________________________________________________________ 
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Tutoring 101: the Basics 
 

In tutoring as in most things, it's important to start with the basics or 
essentials. For example, it's important for a tutor and learner (the K-12 
student) to establish rapport early on in tutoring. This builds an important 
foundation of trust that is vital to making progress over time in the 
tutoring relationship. It's also important to get information about the 
learner such as their interests, needs and and challenges with reading and 
writing so that as a tutor you can work on meeting those needs. In 
Tutoring 101 we introduce what to do during your first meeting to get to 
know the learner and some ways to set expectations for tutoring and 
mentoring. We'll also share some ideas for informal evaluation so that you 
can know how to develop effective lessons and meet the needs of 
individual learners. Finally, we'll share how you can use this information to 
begin planning lessons. 
 
Here’s what we’ll cover:  
 

 Getting to Know the Learner 
 Setting Expectations  
 Evaluating the Learner 
 Our Approach (Planning Tutoring Sessions)

A note about our terminology: 
 
Tutors-----UNC Charlotte student /staff volunteers 
Learners----the grades K-12 students receiving tutoring 
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Getting to Know the Learner 
 
First Meeting. At the first meeting, the tutor and learner need to get to know one 
another. This initial session is an important step towards building a positive rapport 
that will underlie the tutoring and learning experience. Use this first meeting to: 
 

• Get to know your learner 
• Establish rapport 
• Begin the process of informal assessment 

 
Below we share some activities you can use to get to know your learner.  
 
Ice Breakers: Here are three options to “break the ice” and help you and your student 
get to know each other. 

 
• Memory Game: This is a great get-to-know-each-other game. Tell the student that 

you are going to play a game where you will each talk about yourselves and then 
see who can remember the most facts about the other person: 
1. Invite the student to tell you at least 10 things about her/himself. 

Ex.) “My name is John. I’m in second grade. I have a brother and a sister….”  
2. Then tell at least 10 things about yourself.  

Ex.) “My name is Ashley. I am a UNC Charlotte student. I’m from South 
Carolina….”  

3. When you have finished introducing yourselves, each of you write down as 
many things as you can remember about the other person. (Tutor writes for 
learner if necessary). 

4. When both are finished with your lists, tally up who remembered the most facts.  
 
• Biopoem: Biopoems are often used in content area literacy because they allow the 

students to reflect on subject material within a poetic framework. The frame of the 
biopoems serves as a scaffold for student writing. Biopoems can be written about 
people, places, concepts, events, and other things. Use the biopoem as a form of 
introduction. 

 
Biopoem 
Line 1:   First Name 
Line 2:   Four traits that describe character. 
Line 3.    Relative (brother, sisters, daughter, etc.) of __________ 
Line 4:   Lover of __________ (list three things or people) 
Line 5:   Who feels __________ (list three things) 
Line 6:   Who needs __________ (list three things) 
Line 7:   Who fears __________ (list three things) 
Line 8:   Who gives __________ (list three things) 
Line 9:   Who would like to se __________ (list three things) 
Line 10. Resident of __________ 
Line 11:  Last Name 
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• People Poem: Use the letters in your name to create an acrostic poem, a poem 
where each line begins with a word whose first letter contributes to form a word. 
For example: Tony and Tonya could write the following acrostic poems: 

Tall Talented 
Outgoing Outspoken 
Nascar fan Nice 
Young adult Yankee fan 
 Active 

 
Each word tells something about the person and the first letter of each line spells his/her 
name. Here is another example: 
 

 
M 

 

 
 
My cats’ name is Boots.  

 
E 

 

 
 
Energetic. 

 
L 

 

 
 
Loves to eat pizza. 

 
A 

 

 
 
Afraid of heights. 

 
N 

 

 
Nice. 

 
I 

 

 
Interesting 

 
E 

 

 
Easy to please. 
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Informal Student Interview: Gain background information about your student and 
learn about his/her interests and attitudes by interviewing him/her.  
 
Here are some questions to guide you: 

1. Tell me about yourself.   
2. Who are your friends? What activities do you like to do with your friends? 
3. What do you usually do after school? 
4. Tell me about your favorite class in school. Why is it your favorite? Which is your 

least favorite and why? 
5. Do you have a special place where you study at home? Tell me about it. 
6. Do you belong to any clubs at school or outside of school? What are they? 
7. What do you do on the weekends? 
8. What are some things you really like to do? (hobbies, lessons, sports, etc.) What 

are you good at? 
9. How much homework do you have on a typical school night? Does anyone help 

you with your homework? 
10. How do you feel about reading? Do you consider yourself a good reader or a 

not-so-good reader? (If good, ask: What has helped you become a good 
reader? If not-so-good, ask: What causes someone to be a not-so-good reader?) 

11. What kinds of books do you like? (If none, ask: If you had a choice of selecting a 
book about any topic, what would you choose to read about?) 

12. Do you like to write? (What kind of writing do you like to do?) 
13. How will knowing how to read and write help you in the future? 

 
Interviewing tips: 
 

• Be relaxed.  
• Keep the information you collect confidential and tell that to the student.  
• To prompt for additional information, follow up with: “Tell me more about 

that” or “Why do you think that is that way”? However, don’t be pushy.  
• Don’t read the questions like a script. Make this a conversation. 
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Assessing the Learner 
 

Before starting any tutoring, it is important to gather some information about the 
academic needs of the student. This is not meant to be an exhaustive assessment of the 
learner’s abilities but more of an informal evaluation of content or skills in which the 
learner would like additional support.  
 
Informal Assessment 
 
Our focus is on informal assessment rather than formal assessment. Informal sources of 
information are powerful tools for evaluating a learner’s needs and don’t require a 
great deal of experience or expertise in analyzing test reports. Below we offer examples 
of both informal and formal assessments:  
 

INFORMAL ASSESSMENT FORMAL ASSESSMENT 
• Observations of the learner 
• Interviews or conversation with the 

learner (what the learner says he 
or she wants and needs) 

• Listening to a learner read or work 
a problem 

• Learner think-aloud with class 
work, homework, a book 

• Input from teachers and parents 
• Student retellings of a text 

• Standardized tests (End-of-Grade 
and End-of-Course tests) 

• Ability tests (IQ) 
• Teacher created tests and quizzes  

 
Both forms of assessment offer valuable information, but as tutors and mentors we 
have greater access to informal assessment which can be just as useful in identifying the 
needs of a learner as formal assessments.  
 
We offer some tools in this handbook that can help you assess your learner’s needs. The 
initial interview questions listed on page 8 and the ice breakers are good tools. In the 
back of this handbook we also share the RWS Learner Survey.  
 
The RWS Learner Survey 
 
Use the first meeting to get to know the learner informally. By the second meeting, 
have the learner fill out the RWS Learner Survey (a copy is in the back of this 
manual). You will turn in a copy of the Learner Survey to ReadWriteServe but more 
importantly, it can be used to guide your tutoring by: 
 

• Identify learner strengths and weaknesses  
• Provide a starting place in which to tutor 
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 Conducting Informal Evaluations 
 
You can begin conducting informal evaluations as soon as you begin working with a 
student. In the initial meeting you can ask questions in which you learn about the 
learner’s needs. You might also get some ideas from the learner’s parent(s) or teacher. 
Here are some specific assessment tools you can use to get information about a learner: 
 

Tutors can use this:  To learn this about a learner: 
Talk with the student (learner) about 
school—about strengths and challenges 
(an interview)  

Students are great sources of information. 
They know and usually are willing to talk 
about those things that challenge them. 
They might not put it in the language of 
tutoring, however.  

Ask the student to read a passage or 
section from a book or text (a read aloud) 

Read alouds are excellent tools for seeing 
and hearing what is going on in a learner’s 
reading and learning. Read alouds allow 
tutors to see the challenges students face. 
You can evaluate fluency and decoding, 
for example. If you follow it up with a 
retelling, you can  

Ask the student to talk about what they 
just read (we call this a retelling) 

Retellings help us “see” what the student is 
learning and comprehending. Retellings 
are a great tool for assessing 
comprehension.  

Tutors show students how to do a Think-
Aloud.  

Think-Alouds have been described as 
“eavesdropping on someone’s thinking.” 
First the tutor and then the student 
learner verbalizes or describes the things 
they are doing as they read a text or work 
a problem.  

Have the learner work a few problems or 
jot down answers to some homework 
problems. Or, you can have the learner 
write something brief (a writing example).  

This is a lot like the Think-Aloud but in 
written form. You get to see how the 
student responds to a problem or 
assignment or get some information 
about their writing.  

Ask the student learner’s teacher or 
parent(s) 

Parents and teachers can offer valuable 
insights into the strengths and challenges a 
student/learner faces. However, they 
aren’t the last word on this—tutors should 
use multiple tools to evaluate the needs of 
their learner.  
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 Think-Alouds 

 
Think-Alouds are great tools for modeling reading and learning strategies or processes. 
When modeling, the tutor or mentor reads a section of text or a problem aloud and 
describes orally the things he or she does while they read or work the problem. The 
purpose of the think-aloud strategy is to model for students how skilled readers 
construct meaning from a text. 
 
Below are the steps for conducting a Think-Aloud as outlined by Reading Rockets 
(http://www.readingrockets.org/strategies/think_alouds/)  

 
How to use Think-Alouds 
 

1. Begin by modeling this strategy. Model your thinking as you read. Do this at 
points in the text that may be confusing for students (new vocabulary, unusual 
sentence construction). 
 

2. Introduce the assigned text and discuss the purpose of the Think-Aloud strategy. 
Develop the set of questions to support thinking aloud (see examples below). 

• What do I know about this topic? 
• What do I think I will learn about this topic? 
• Do I understand what I just read? 
• Do I have a clear picture in my head about this information? 
• What more can I do to understand this? 
• What were the most important points in this reading? 
• What new information did I learn? 
• How does it fit in with what I already know? 

 
3. Give students opportunities to practice the technique, and offer structured 

feedback to students. 
 

4. Read the selected passage aloud as the students read the same text silently. At 
certain points stop and "think aloud" the answers to some of the pre-selected 
questions. 
 

5. Demonstrate how good readers monitor their understanding by rereading a 
sentence, reading ahead to clarify, and/or looking for context clues. Students 
then learn to offer answers to the questions as the teacher leads the Think-
Aloud. 

http://www.readingrockets.org/strategies/think_alouds/
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Retellings 
 

A Retelling can be used as both an informal assessment and an instructional 
strategy. The information gathered through this assessment can be beneficial in 
planning mini-lessons to practice comprehension skills.  
 
1. Select a short instructional level text about one to two pages. 
 
2. Explain briefly what a retelling is; a retelling is when we tell what happened in a 

story we read or heard. When we retell a story we want the listener to 
understand the story as we understood it when we read it. Retellings are like 
summaries, but they are longer and have more details. 

 
3. Provide an example of a retelling. 

 
4. Allow the child to practice on some short passages that you read. 

 
5. Have the student retell a passage from the text selected. 

 
 
 
NOTE: A retelling should NOT be a reproduction of the text, instead encourage the 
student to decipher what was important.  

  

It is important to start tutoring with a general understanding of the 
learners’ needs, so take time to do some informal assessment. You 
can conduct the Learner Assessment in the back of this handbook 
and structure tutoring to meet those needs. Often, students’ needs will 
change from week to week so be flexible. 
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Matching Readers & Texts 
 
Tutors often wonder how to pick a book that is suitable for a particular student or 
learner. Most importantly, we suggest you pick books and texts that interest the learner 
but also a book that is neither too difficult nor too easy. We call this an instructional 
level book or text. Books that are easy for a learner are instructional level and books 
that are too challenging are frustration level.  
 
Independent Level  Relatively easy for the learner to read (95% word accuracy) 
Instructional Level Challenging but manageable with help (90% + accuracy) 
Frustration Level Difficult for the student to read even with help (less than 90% 

accuracy) 

 

Five Finger Method for Evaluating Books/Texts 

This informal reading assessment is used to quickly determine if a book is at a learner’s 
independent level of reading.  

 Select a book. 

 Select a passage that is approximately 100 words or one page 

 As you or the child reads a page from a book, have them put a finger on 
any words they don't understand. The number of fingers used helps indicate 
the reading level.  

 Have the student choose another book if he/she is planning to read it alone 
 

 

 

 

 Independent Reading Level. Easy reading. In oral reading, a child would 
have few word calling errors with solid comprehension about the story.  A 
student could read it alone with ease.  

 Instructional Reading Level. Reading that needs some support or guidance. 
In oral reading, a child would have some word calling errors with some 
comprehension about the story. Reading at this level requires the assistance of a 
teacher or tutor.  

 Frustration Reading Level. This is too hard for the reader. The child will 
have several word calling errors. Comprehension is not strong.  

Independent ~ 0 to 1 fingers or errors 
Instructional ~ 2 to 3 fingers or errors 
Frustration ~ 4 to 5 fingers or errors 
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Planning & Tutoring 
 
Our basic approach is to meet a learner at his or her point of need. You 
might help the learner with homework or in reading and writing.  Most 
tutoring can be broken into this simple framework: 

• Before Reading & Learning 
• During Reading & Learning 
• After Reading & Learning 

 
A Framework for Tutoring 

 

Instructional Sequence  Rationale 

Before Reading & Learning 
Pre-reading & 

Learning 

To establish purpose, activate background 
knowledge, motivate & engage learner. 
 
Pre-reading activities 

• Previewing a book: Book Walk or Picture 
Talk 

• KWL 
• Talk about the subject or text 

 

During Reading & Learning 
Reader-Text 
Interactions 

Scaffold reading and learning. Make learning 
active. 
 
During-reading activities 

• Shared reading: Choral or Part Reading 
• Reread for fluency 
• Say Something 
• Think Pair Share 
• Double Entry Journal 

 

After Reading & Learning 
Post reading & 

Learning 

To extend and elaborate ideas from the text 
 
Post-reading activities 

• Retellings and discussion 
• Journaling 
• Concept Maps 
• Mini-lessons (teaching concepts & strategies) 
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Planning for a Successful Tutoring Session 
 
Our basic approach to tutoring is simple but requires planning. Here is our lesson plan: 
 

Instructional Sequence Activities Comments/Notes 

Before Reading & Learning 
 
To establish purpose, activate 
background knowledge, 
motivate & engage learner. 
 

Previewing a 
book: Book Walk 
or Picture Talk 
 
KWL 
 
Talk about the 
subject or text 
 

 

During Reading & Learning 
 
Guided reading and learning. 
Make learning active. 
 
 
 
 
 
 
 
 
 
 
 

Shared reading: 
Choral or Part 
Reading 
 
Reread for 
fluency 
 
Say Something 
 
Think Pair Share 
 
Double Entry 
Journal 
 

BOOK/TEXT/TOPIC: 
 
 
 
 
 
 
 

After Reading & Learning 
 
To extend and elaborate ideas 
from the text 

Retellings and 
discussion 
 
Journaling 
 
Concept Maps 
 
Mini-lessons 
(teaching 
concepts & 
strategies) 
 

MINI-LESSON: 
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Typical Activities in a Lesson (by age and ability level) 
 

Instructional Sequence 
Emergent Reader 

or Learner 
(grades K-2) 

Intermediate 
Reader or Learner 
(grades 3-5 or 6) 

Older Reader or 
Learner 

(grades 6-12) 
Before Reading & Learning 
 
To establish purpose, activate 
background knowledge, 
motivate & engage learner. 
 

Book Walk or 
Picture Talk 

 
Make predictions 

 

KWL 
 

Ask about topic  
 

Make predictions 
 

Talk about the 
subject or text 

 
Preread chapter 

headings and 
images 

 
Make predictions 

During Reading & Learning 
 
Guided reading and learning. 
Make learning active. 
 
 
 
 
 
 
 
 
 
 
 

Choral or Part 
Reading 

 
Reread for fluency 

 
Use Say Something 

 

Verify predictions 
 

Talk about the text 
 

Make notes in the 
text using Sticky 

Notes 
 

Use Say Something 
 
 
 
 
 
 

Verify predictions 
 

Talk about the text 
 

Use Think Pair 
Share 

 
Use Double Entry 

Journal 
 

Use Say Something 
 
 

After Reading & Learning 
 
To extend and elaborate 
ideas from the text 

Retellings and 
discussion 

 
Mini-lessons Ideas:  

 
Practice Sight 

Words 
 

Word families, 
word sorts 

 
Text makes sense 

discussion 
 

Dictating Stories 
(LEA) 

 

Concept Maps 
 

 
Mini-lessons Ideas:  

 
Practice 

Vocabulary Words 
 
 
 
 
 
 

Journaling 
 

 
Mini-lessons Ideas:  

 
Practice 

Vocabulary Words 
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Lesson Activities 
 

Book Walk or Picture Talks: Tutors guide students through a book by looking at 
the cover, title page, and pictures in the book. Point out a few key words and ask the 
learner questions like, “What do you think is going on in the book?” and “What do you 
think will happen?” During the guided reading and learning session (the heart of the 
tutoring process), the tutor can check with the learner to confirm predictions.  
 
Guided Reading & Learning: Guided reading and learning are at the heart of 
tutoring. This is a process in which the tutor supports the learner by sharing and 
modeling various reading and learning strategies (for comprehension, vocabulary, 
fluency, decoding, etc). Although guided reading has been traditionally associated with 
primary grades it can be modified and used successfully in all grade levels. For 
example, older students may need to learn new strategies to understand how to read 
an information book in a way that is going to give them access to the information they 
are seeking. 
 
Dictating Stories or Language Experience Approach (LEA): This is a simple but 
powerful tutoring strategy in which the tutor has the learner tell a short story or relate 
an experience. The tutor writes down the story JUST AS THE LEARNER TELLS IT 
including any variations or errors in language. If possible the tutor types it up just as it 
was dictated. Then the tutor has the learner read the story and uses it in guided 
reading. The learner will likely make modifications to the story and corrections. This is a 
great way to connect oral and written language. LEA is powerful with ELL students, 
adolescents and adults.   
 
Word families & word sorts: There are two types of word sorts: closed and open. In 
closed word sorts the tutor defines the process for categorizing the words. This requires 
learners to engage in critical thinking as they examine sight vocabulary, corresponding 
concepts, or word structure. In open word sorts the learner determines how to 
categorize the words, thereby becoming involved in an active manipulation of words. 
Word can be sorted alphabetically, by prefixes and roots, or by part of speech.  
 
Sight Words: Sight words are the most frequently used words in English and often, 
their spelling is not straightforward. Therefore, we want learners to memorize these, not 
sound them out. Sight words include familiar words like colors and numbers and 
common words like: the, many, some, mother, friend, big, a, down, find, make, ring, 
car, please, ran. You can search the web for lists of sight words, commonly referred to as 
Dolch Sight Words. Flash cards are great tools for working on sight words.  
 
Strategies:  There are many tools for helping teach vocabulary and comprehension. 
Strategies like Double-entry Journal and using sticky notes to annotate a text are 
helpful to struggling learners. They require the learner to think about what they are 
reading and to keep a record of that. KWL and Say Something are excellent for guided 
reading and tapping into prior knowledge (comprehension) while strategies like 
vocabulary cards help teach new concepts. Strategies are tools for guiding or 
scaffolding learning.  
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Examples of Lesson Plans 
 
Below are three examples of lesson plans. The first is for a middle school learner 
needing help with social studies homework, the second is for a third-grade learner, and 
the third is in high school. 
 
Example 1. Sam, a 7th grade student needing help with social studies 
homework. 
 

Instructional Sequence Activities Comments/Notes 

Before Reading & Learning 
 
To establish purpose, activate 
background knowledge, 
motivate & engage learner. 
 

Previewing a 
book: Book Walk 
or Picture Talk 
 
KWL 
 
Talk about the 
subject or text 
 

 
 
Pre-view Social Studies homework (worksheet) and 
pre-read textbook with Sam. Point out headings, 
subheads, and key words.  

During Reading & Learning 
 
Guided reading and learning. 
Make learning active. 
 
 
 
 
 
 
 
 
 

Shared reading: 
Choral or Part 
Reading 
 
Reread for 
fluency 
 
Say Something 
 
Think Pair Share 
 
Double Entry 
Journal 

BOOK/TEXT/TOPIC: 
 
 
Use Say Something strategy while reading text to 
help Sam verbalize what he is reading. Post ideas 
on sticky notes to help answer questions. 
 
 
 
 
 

After Reading & Learning 
 
To extend and elaborate ideas 
from the text 

Retellings and 
discussion 
 
Journaling 
 
Concept Maps 
 
Mini-lessons 
(teaching 
concepts & 
strategies) 
 

MINI-LESSON: 
 
 
Guide Sam in answering questions on worksheet. 
Check to see if he is using headings/subheads and 
notes to help answer questions. 
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Example 2. Rachel, a third-grade learner working on reading. 
 

Instructional Sequence Activities Comments/Notes 

Before Reading & Learning 
 
To establish purpose, activate 
background knowledge, 
motivate & engage learner. 
 

Previewing a 
book: Book Walk 
or Picture Talk 
 
KWL 
 
Talk about the 
subject or text 
 

 
 
Introduce new books and Do a picture walk of the 
book that Rachel chooses to read. Have her make 
predictions. Point out a few words. New books: 
Three Questions, Lion and the Mouse, Strega Nona 

During Reading & Learning 
 
Guided reading and learning. 
Make learning active. 
 
 
 
 
 
 
 
 
 

Shared reading: 
Choral or Part 
Reading 
 
Reread for 
fluency 
 
Say Something 
 
Think Pair Share 
 
Double Entry 
Journal 

BOOK/TEXT/TOPIC: 
 
 
Guide reading. Ask recall questions and check for 
comprehension (“Does that make sense?”). Reread 
sections as needed to build fluency. Find 4 to 5 
words to teach. 
 
 
 
 

After Reading & Learning 
 
To extend and elaborate ideas 
from the text 

Retellings and 
discussion 
 
Journaling 
 
Concept Maps 
 
Mini-lessons 
(teaching 
concepts & 
strategies) 
 

MINI-LESSON: 
 
 
Ask: “Tell me about what you just read?”  
Teach the new words and review sight words.  
 
 

 

Remember to consider the age and ability level of the learner when 
planning your tutoring sessions. Younger learners and those with 
greater struggles in learning need more time and more guidance.   
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Example 3. Jose, a 9th grade student who needs help with math word 
problems.  
 

Instructional Sequence Activities Comments/Notes 

Before Reading & Learning 
 
To establish purpose, activate 
background knowledge, 
motivate & engage learner. 
 

Previewing a 
book: Book Walk 
or Picture Talk 
 
KWL 
 
Talk about the 
subject or text 
 

 
 
Review class assignment with Jose. Ask Jose 
questions to see what he knows about solving 
problems like this (check for prior knowledge). 

During Reading & Learning 
 
Guided reading and learning. 
Make learning active. 
 
 
 
 
 
 
 
 
 

Shared reading: 
Choral or Part 
Reading 
 
Reread for 
fluency 
 
Say Something 
 
Think Pair Share 
 
Double Entry 
Journal 

BOOK/TEXT/TOPIC: 
 
 
Use ThinkPairShare to work through some example 
word problems 
Guide Joes to do some problems on his own 
Review problems he does on his own  
 
 
 

After Reading & Learning 
 
To extend and elaborate ideas 
from the text 

Retellings and 
discussion 
 
Journaling 
 
Concept Maps 
 
Mini-lessons 
(teaching 
concepts & 
strategies) 
 

MINI-LESSON: 
 
 
Quick Write: How do I solve these problems? Have 
Jose write down what he now knows.   
 

 

  
 

Remember: we use a guided approach, not scripted. Tutors are there 
to facilitate learning and to help, not to correct every mistake. Our 
target is improvement and growth, not perfection.  
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Tutoring Fundamentals 
In this section we will learn about how to pick texts to use in tutoring and 
then we’ll share strategies and suggestions to help tutors guide learners in 
the tutoring sessions.  
 
Here’s what we’ll cover:  
 

 Picking Texts to 
Read  

 Comprehension   
 Word Work 

 Fluency  
 Decoding  
 Tutoring Tips & 

Suggestions  
 

Element Description Sample Strategies 
Comprehension Comprehension is the “so what” of 

reading. Readers who comprehend 
understand and can answer 
questions about what they’ve read. 

Say Something 
KWL 
3-2-1 

Talking Drawings 
Word Work: 

Vocabulary & Sight 
Words 

Words form the elements of 
reading and learning from texts. 
The most common words are called 
Sight Words while words we 
encounter in subjects like math, 
science, social students and other 
subjects are Vocabulary Words.  

Sight Word Flash Cards 
 

Vocabulary Cards 
Vocabulary Self-
Awareness Chart 

How Well Do I Know These 
Words 

Fluency Reading fluency indicates that a 
child can read with accuracy and 
automaticity, with expression and 
proper speed and intonation. 
Fluency is important to 
comprehension. 
 

Rereading 
Echo Reading 

Choral Reading 

Decoding Making sense of printed words by 
recognizing basic sounds and sound 
blends.  

Word Sorts 
Word Families 
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Picking Texts to Read 
 

Usually students will have reading to do for homework – they may be asked to read a 

novel or to read from a textbook and complete an assigned task. You can use any type 

of text to tutor from; however, if you get a chance to read for enjoyment (after the 

homework is done), pick a good book (one that your student picks) that is not too 

difficult and enjoy reading for pleasure. Together with the student, you can choose 

reading material that interests the student and is at an appropriate reading level. If 

the student is to read the material alone, then the text should be at his/her 

independent reading level. If the material is to be read together with a more capable 

reader, then the material can be at the student’s instructional reading level. One 

method for choosing a book is the five finger method. 

 

Remember 

• Whenever possible, pick books that are interesting to the learner 

• For tutoring, pick books are that at their Instructional Level (not too easy, not 

too hard) 

• For independent (personal) reading, pick books at the Independent Level.  

 

Use a variety of texts. Students will have textbooks and assignments 
you can work with but also use what you know about the learner to find 
books that are fun and interesting. Also, a text does not have to be a book. 
Consider the following: 
 

Magazines, Graphic Novels, appropriate Internet sites, 
Newspaper Articles, Young Adult Literature, Non-fiction or 

Informational books. 
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Comprehension Strategies 
 
Say Something Strategy 

 
Short, K. G., Harste, J., & Burke, C. (1996). Creating classrooms for authors and inquirers 
(2nd ed.). Portsmouth, NH: Heinemann. 
 
Overview: This strategy provides students with opportunities to construct meaning 
and monitor their understanding. It establishes a very clear and simple method for 
helping students make clear connections to text, especially when the material is 
complex. A chart with possible topics to help conversations is beneficial.  
 
Examples follow: 

Narrative: plot, feelings, summarization, predictions, connections, mood, setting, 
character descriptions 
 
Expository: summarization, connections, predictions, paraphrasing, exploring big 
ideas  

 
Procedure: 

1. Tutor and learner take turns reading a text (textbook, book, short story, article) 
either silently or out loud.  

2. When they have finished, they turn to their partner and "say something" about 
what they have just read. This might involve summarizing the material, 
connecting with a character, or asking each other questions. You can use the 
“Say Something” chart (next page) with the rules that so that the students can 
refer to it. 

3. When the assigned material has been read and discussed, more text is assigned 
and the process is repeated. 

 
Rules for Say Something: 

Decide with your partner who will say something first.  
When you say something, do one or more of the following:  

• Make a prediction. 
• Ask a question. 
• Clarify something you had misunderstood. 
• Make a comment. 
• Make a connection. 
 

 If you can't do one of these five things, you need to reread. 
 When working with older learners, you may want to ask them to draw from 
multiple categories during each turn. 

 
ALWAYS ASK “Does this make sense?” 
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Say Something Chart 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
Double-Entry Journal 

 
Name ____________________  Date ______________________ 
Book Title __________________________  Author ____________________ 

 
My Thoughts About the Text 

(before and during reading; include page 
numbers) 

My Reaction After Reading 

 
 
 
 
 
 
 
 
 

 

When working with older learners, urge them to make connections between what they 
are reading and prior knowledge for the same or other classes in order to support long 
term learning. 

Decide with your partner who will say something first.  
 
When you say something, do one or more of the following:  
 

• Make a prediction. 
• Ask a question. 
• Clarify something you had misunderstood. 
• Make a comment. 
• Make a connection. 
 

If you can't do one of these five things, you need to reread. 
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Think Pair Share 
 

Name: __________________________ Partner: _________________________ 
 
1. By yourself, think about ___________________________________________ 
 Write your notes here. 
 
 
 
2. Share your thinking with a partner. Write your shared notes here. 
 
 
 
3. Write down some new things you learned from/with your partner.  
 
When working with older learners, urge them to make connections between what they 
are reading and prior knowledge for the same or other classes in order to support long 
term learning. 

 
 
K-W-L Chart for Content Areas 
 
 

Purpose: Helps students to structure new knowledge, build concept knowledge, 
develop questioning skills, and strengthen vocabulary. 
 

Topic:  
 

What I Know 
  

 
(K) 

What I Want to  or Need to 
Learn 
 

(W) 

What I Learned 
 

 
(L) 
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3-2-1- Strategy 
 
3-2-1 is a strategy that can be done with nonfiction books. After reading the book the 
student writes down three things they learned, two things they found interesting, and 
one question they still have. Below is an example for Let It Begin Here! Lexington and 
Concord by Dennis Brindell Fradin.  
 

3 
 

3 things you found out 
 

1. Paul Revere warned American colonists that 
the British soldiers were coming. 

2. The Battles at Lexington and Concord were the 
first of the American Revolution. 

3. The War lasted for eight years.  
 

2 
 

2 interesting things 
 

1. More than 300 British died in these battles. 
2. Samuel Whittemore was 78 years old and 

survived the battle and lived to be 96. 
 

1 1 question you still have 
 

1. What other battles were there in the war?  
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Talking Drawings 
 
The Talking Drawings strategy is a way to analyze the learner’s comprehension 
through visual, verbal, and written representations of what they have read.  This 
strategy looks at the learner’s prior knowledge on a subject, and then their knowledge 
after reading a story.  The learner draws a picture of what they think they know about 
a subject, and then they draw another picture after reading about the subject.  The 
learner can either read the story independently, with you, or you can read to the 
learner.  The learner then writes sentences about what changed in their picture and 
why.       
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Word Work 
 

Sight Words 
 
"Sight words" is a term that teachers and parents of early elementary students have 
most likely heard before, but others may not know about. A simple sight words 
definition would be common words that a reader should recognize on "sight." These 
important words are also referred to as "high-frequency words.” Sight words are a 
group of common words with a high-frequency of use that readers must know on sight, 
instantly, and automatically in order to develop into an efficient and smooth reader. 
Some examples of these important words are a, is, the, of, and, that, in, you, I, and to. 
We include a copy of the list of Dolch Sight Words in the back of this handbook.  

 
Vocabulary Words 
 
Unlike sight words, which we hope learners will memorize, vocabulary words are new 
words that students must learn. They often come from subjects like science, math, and 
social studies. The key to learning new vocabulary is to provide strategies that go 
beyond simply teaching definitions. Below are some “do’s” and “don’ts” of learning 
vocabulary.  
 

Do ... Avoid ... 
Less is more -- depth over breadth.  Teach fewer vocabulary 
terms, but teach them in a manner that results in deep 
understandings of each term. Teach words that can build 
connections to other words and develop rich concepts. 

 
Teaching or assigning words from 
textbooks just because they are 
highlighted in some way (italicized, 
bold face print, etc.). 
 
Teaching or assigning words just 
because they appear in a list at the 
end of a text chapter. 
 
Teaching or assigning words that 
will have little utility once the 
student has passed the test. 
 
Assigning words the teacher cannot 
define. 
 
Assigning large quantities of words. 
 
Assigning words that students will 
rarely encounter again. 

Teach terms that are central to the unit or theme of study. 
These are terms that are so important that if the student does not 
understand them, s/he likely will have difficulty understanding the 
remainder of the unit. 
Teach terms that address key concepts or ideas. While a text 
chapter may contain 15-20 vocabulary terms, there may be only 4 
or 5 that address critical concepts in the chapter -- sometimes only 1 
or 2!). 
Teach terms that will be used repeatedly throughout the 
semester. These are foundational concepts upon which a great 
deal of information will be built on over a long-term basis. 
Teach terms that appear in a variety of contexts (Tier 2 
words). Includes words students will encounter through listening or 
reading experiences that occur in wide variety of situations and 
texts. Words used by mature language users. Instruction with these 
words is most productive (Beck, McKeown, & Kucan, 2002; Johnson, 
2001). 
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Word Parts are like Parts of a Puzzle 
 
To help increase word meaning and vocabulary students need to learn the structure of 
a word. 
 

• Root: the main part of the word 
• Prefix: this is added to the beginning of the word 
• Suffix: this added to the end of a word 

 
Prefix Meaning Sentence 

pre- before Let’s go see the sneak preview of the movie. 
dis- not Bob disagreed with what I said. 
re- again I had to rewrite my homework. 

mis- not I misunderstood what the tutor said. 
im- not It is impossible to jump that high. 
bi- two She rode a red bicycle to school today. 

 
 
 

Suffix Meaning Sentence 
-er doer Ms. Smith is a great runner. 

-able able to What he said was believable. 
-ous full of Poisonous snakes are very dangerous. 
-ful full of My mother told me to be careful. 

-ly or –y like She talked loudly. 
-less without That child was careless. 

 
 
 

Tips for Word Work 
 
Sight Words: Since we don’t want learners to sound out sight 
words (we want them to know them quickly to build fluency)  
 
Vocabulary Words: Blank copies of these forms are located at 
the back of this manual. Feel free to copy and use them as 
needed.  
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Vocabulary Cards 
 
Begin with a list of key vocabulary words found in the text or unit of study. These can 
be words that occur frequently within the text, are identified by the textbook in bold or 
italics, or cause students to struggle with comprehension. Give students 5x8 cards.  
 

1. Show students how to divide card into four quadrants (either fold or draw 
lines)—in either case have students draw lines to separate the quadrants.  

 
2. Ask students to label the quadrants as follows: 

a. Upper-left-hand corner (front): VOCABULARY TERM 
b. Lower-left-hand corner (front): DEFINITION 
c. Right-hand-side (front): PICTURE 
d. Upper-left-hand (back): DESCRIPTION OF PICTURE AND 

RELATIONSHIP 

 
How Well Do I Know These Words 
 
Below is an example of words from a government unit in social studies. The chart helps 
organize words into categories so that students can better organize their study time. 

 
Don’t Know at 

All 
Have seen or 
heard—don’t 
know what it 

means 

I think I know 
what it means 

I know the 
meaning 

 
Torte 
 
 
 
 

 
Executive branch 
 
 
Amendments 
 

 
  
Legislative 
branch 
 
Legislation 

 
  
Judicial Branch 
 
Law 

 

word 

definition 

picture 
(related to the 
word and its 

meaning) 

Front of card Back of card 

relationship 
(I drew this picture because…) 
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Vocabulary Self-Awareness Chart 
Example from a biology lesson. 
 

Word + √ - Example Definition 
 
Osmosis 

  
√ 

  Movement of fluid 
through a cell membrane 

 
Cell membrane 

 
+ 

  The cell membrane 
protects the cell 

Semi-perm3able wall of a 
cell 

 
Nucleus 

 
  

 
√ 

  Part of the cell with the 
RNA and DNA 

 
Mitochondria 

  
 

 
-- 

  

Procedure: 
1. Examine the list of words you have written in the first column. 
2. Put a “+” next to each word you know well, and give an accurate example and definition of the 

word. Your definition and example must relate to what we are studying. 
3. Put a “√ “ next to any words for which you can write only a definition or example, but not both. 
4. Put a “-“ next to words that are new to you.  

 
 
Here’s an example from a math lesson: 

 
Word + √ - Example Definition 

Associative +   
(2 x 3) x 4 =  

2 x (3 x 4) 

When you multiply 3 or 
more numbers, it does 
not matter what order 
they are in. 

Commutative +   4 x 8 = 8 x 4 

When you multiply 
numbers, it does not 
matter what order they 
are in. 

Distributive   -  
 

 

 
 

Note: Blank copies of these forms are located at the back of this 
manual. Feel free to copy and use them as needed.  
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Concept Maps 
 
Concept maps are another great way to teach subject area vocabulary and concepts. 
There are many ways to create webs or maps. The best ones are those created by the 
tutor and learner. Here’s an example of a concept map from biology: 
 

Five 
Kingdoms

Fungi

Protists

Animals

Plants

Monerans

Trees Flowers

Bacteria

Mushrooms

Monkeys
Turtles

Fish

Slime Molds

Blue-green
algae
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Fluency 
Fluency is the ability to read a text accurately and quickly. When fluent readers read 
silently, they recognize words automatically. They group words quickly to help them 
gain meaning from what they read. Fluent readers read aloud effortlessly and with 
expression. Their reading sounds natural, as if they are speaking. Readers who have not 
yet developed fluency read slowly, word by word. Their oral reading is choppy and 
plodding. 

Fluency is important because it provides a bridge between word recognition and 
comprehension. Because fluent readers do not have to concentrate on decoding the 
words, they can focus their attention on what the text means. They can make 
connections among the ideas in the text and between the text and their background 
knowledge. In other words, fluent readers recognize words and comprehend at the 
same time. Less fluent readers, however, must focus their attention on figuring out the 
words, leaving them little attention for understanding the text. 

Student-adult reading: In student-adult reading, the student reads one-on-one 
with an adult. The adult reads the text first, providing the students with a model of 
fluent reading. Then the student reads the same passage to the adult with the adult 
providing assistance and encouragement. The student rereads the passage until the 
reading is quite fluent. This should take approximately three to four rereadings. 

Partner reading: This strategy is useful when tutoring more that one student at a 
time. In partner reading, paired students take turns reading aloud to each other. For 
partner reading, more fluent readers can be paired with less fluent readers. The 
stronger reader reads a paragraph or page first, providing a model of fluent reading. 
Then the less fluent reader reads the same text aloud. The stronger student gives help 
with word recognition and provides feedback and encouragement to the less fluent 
partner. The less fluent partner rereads the passage until he or she can read it 
independently. Partner reading need not be done with a more and less fluent reader. 
In another form of partner reading, children who read at the same level are paired to 
reread a story that they have received instruction on during a tutor-guided part of the 
lesson. Two readers of equal ability can practice rereading after hearing the tutor read 
the passage. 
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Decoding Strategies 

Word Family Sorting 
 

Goal: Use onsets and rimes to build words. 
 
This word-building activity is especially good for learning centers and yields a 
permanent record of the words children build with onsets and rimes. 
 
Things You’ll Need:  Zip lock baggies or envelopes, small cards with onsets and rimes; 
word guide.  Put an assortment of onset-rime cards in each envelope.  Tape a small 
label on the front of the envelope to tell which onset or rime cards are inside.   
 Make a word guide by drawing several circles on a sheet of blank paper in a 
row.  Write a word family clue word above each circle.  The clue words on the circle 
word guide should be the same clue words that help remind the learner of word family 
rimes, consistent with best practice.  Underline the rime in each word family clue word. 
 
Directions:  
 

1. The learner will read the word family clue words on the word guide and use 
onset and rime cards to build word family words. 

2. The learner then writes the words they built in the circles.  If the learner builds 
more words than fit in the blank circles on the guide, ask them to write the 
extra words underneath the circles.  
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Sticky-Note Word Family Books 
 
Goal: Read and write word family words. 
 
Children can use sticky notes to make their own word family word books, such as those 
pictured below.  
 
Things You’ll Need: Sticky notes; pencils; stapler. 
 
Directions: 
 

1. Have the learner join you in making lists of work family words. 
2. Give them a few sticky notes.  Ask the learner to write one word family word 

on each sticky note.  
3. The learner can put the sticky notes together to form a book; staple the pages 

to keep them together (see figure below). 
4. The learner can flip the pages to read their sticky-note word family book. 
5. They can take the books home to read with their families.  
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Reading with Learners 

There are many ways to organize reading—read aloud, partner reading, silent 

reading. Here are some different ways to organize reading when you work with a 

student: 

 

• Read Aloud (oral reading). Have the student read aloud to you. Resist the 

temptation to correct mistakes at first. You can always go back and have the 

student reread a section. Remember, though, reading aloud can be awkward. It’s 

a public performance and can make a student uncomfortable.  

• Buddy Reading. You and the student take turns reading sections of a text and 

talking about it. Great questions include: “What do you think will happen next?” 

or “Does that make sense?” It’s also good to make personal connections. A 

variation of this for younger struggling readers is for the tutor to read aloud first 

and have the student read the same section aloud before discussing it.  

• Choral Reading.  Another good strategy for struggling readers is to read a text 

aloud together in unison. Like Buddy Reading, this allows a less capable reader to 

hear the words from a more capable reader.  

• Silent Reading. Yes, this works in tutoring as well—especially for older students. 

You and the student read a text to an agreed upon stopping point and then 

discuss the passage. It’s good to have the student do a retelling of what they read 

so you can check for comprehension. Go back and read it aloud if the student 

seems to be having difficulty. 

 
 

Be patient and supportive. Kids who struggle with reading have often 

done so for years. You can help but you can’t fix problems overnight.  
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Tutoring Tips 
 
 
 Don’t try to do it all. Pick the most important areas of need and 

work on those. Sight words and comprehension or vocabulary and 
fluency, for example. 

 Give it time. Reading is a complex process. Tutoring helps but 
takes time.  

 Have some fun. Try to keep tutoring engaging and when possible, 
fun. Take breaks from the routine and do a fun activity from time 
to time.  

 Ask for help. Teachers and educators can help. Reach out when 
you have questions.  

 
 

Offer Praise! 
 

BEAUTIFUL 
WORK 

GREAT I KNEW YOU 
COULD DO IT 

NOTHING CAN 
STOP YOU 
NOW 

PHENOMENAL TERRIFIC YOU'RE ON 
TARGET 

YOU'RE 
FANTASTIC 

BRAVO GOOD I'M PROUD OF 
YOU 

NOW YOU'VE 
GOT IT 

REMARKABLE 
JOB 

WHAT AN 
IMAGINATION 

YOU'RE ON 
YOUR WAY 

YOU'RE 
INCREDIBLE 

EXCELLENT HURRAY FOR 
YOU 

MARVELOUS NEAT SUPER WOW YOU FIGURED 
IT OUT 

YOU'RE 
CATCHING ON 

FANTASTIC JOB HOW NICE MAGNIFICENT NICE WORK SPECTACULAR WAY TO GO YOU LEARNED 
IT RIGHT 

YOU'RE ON TOP 
OF IT 

GOOD JOB HOW SMART NOW YOU'RE 
FLYING 

OUTSTANDING THAT'S 
INCREDIBLE 

WELL DONE YOU TRIED 
HARD 

YOU'RE 
SPECIAL 
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Do’s & Don’ts of Reading Help 

DO: Whether for academic reading or recreational reading, here are 
suggestions to help students who struggle with reading. 

Use picture prompts. If the text has pictures refer the reader back to the 
pictures. Say: “Look at the picture and see if that helps.” If necessary you can 
point to an element in the picture.   

Reread. Often it helps to go back and reread a section. Say: “Let’s go back to the 
here [point to the beginning of the sentence] and reread. See if that makes 
sense.” For older learners, you may direct them to silently reread a portion of the 
passage. 

Use context prompt. Point out context clues. Sometimes difficult words are 
explained in a sentence. Try not to give the answer but help the student find it.  

Read on.  When a student misses a word it is not always necessary to “get it.” 
Proficient readers skip hard words and move on. Say: “Trying reading ahead and 
seeing if you can skip that word and still understand.” After the student reads 
ahead, ask, “Does that make sense? Tell me what this is about (retelling).” 

Make a comparison. Have students compare a word or idea from a reading to 
something they know. Ask: “What does that make you think of?” or “Does that 
remind you of anything?” 

Use structural prompt. Help a student break a word apart into shorter words 
and see if these shorter parts can provide clues for the meaning of the original 
word.  

Find a helpful resource.  As a last resort, find a reference book that might help 
such as a thesaurus, dictionary, atlas, textbook, or encyclopedia. 

 

DON’T: 

Correct every mistake. Struggling readers are often corrected. Allow students 
to read to the end of a sentence or passage. If you see some significant mistakes, 
say, “Let’s go back and reread.” Also, when students miss a key word, go back 
and say, “What is that word? Does that make sense?” Remember, the goal of 
reading is not that it is perfect but that it makes sense to the reader.  

Get frustrated. You are there to help. It’s okay to move on or move to 
another format for reading such as partner reading or choral reading. Also, try 
a strategy like Say Something.  

 



ReadWriteServe p. 39 2013 

 Homework Help Tips 
 

Before you begin: 
-Make sure the learners know and understand the directions 
 •Ask if they understand the directions.  If they say yes, move on. 
 •If they say no, ask them to read the directions to you and clarify any  
   confusing points 
 
Working Together: 
-Ask if the learners have seen work like this before 
 •If yes, ask them to explain the context of the previous work 
    -Ask them to tell you what is similar and what is different 
  -Try to determine what is throwing them off 
 •If no, discover it together by relating it to other things they may 
   know 
  - For example, if the student is working with multiplication for  
    the first time relate the problem back to addition.   
   2+2+2 = 6  therefore 2 three times is 6. 
 

ALWAYS TRY TO ACTIVATE PRIOR KNOWLEDGE! 
 

-When learners are ready to try a homework question, always have them read you the 
text.  Be patient.  If they’re really struggling, help them read the problem and then ask 
them what the key points are. 
When working with older learners, you may want them to restate the question in their 
own words rather than asking them to read the questions aloud. 
 
-Break the problems down together! 
 
-Provide concrete, real-life examples they can relate to 
 
-After the problem is understood either independently or with your help ask how the 
student plans to solve it 
  
-Provide guidance, not answers 

•To reach the correct answer, guide the student with questions and 
insights  

 

 Always Congratulate a Student’s Good Efforts  
 

As a last resort: 
 
-If the student is completely lost, model a problem or two for them and guide them 
through a third so they can follow your example. 
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Mentoring 
 

Regardless of your role (tutor or mentor) you will be a mentor to the K-12 student with 
whom you work. We share here some characteristics of a good mentor and some ideas 
for mentoring.  

  
What is a Mentor? 
 
There are many definitions for a mentor. Mentors are often thoughts of as “sponsors” 
and “role models” or “guides.” RWS uses a definition put forth by Laurent Daloz:  
 

Mentors are guides. They lead us along the journey of our lives. We trust them 
because they have been there before. They embody our hopes, cast light on the 
way ahead, interpret arcane signs, warn us of lurking dangers, and point out 
unexpected delights along the way. 

 
Here are additional thoughts on mentoring that we share:  
 

 Student mentoring is defined as a one-to-one relationship between a youth and 
an adult that occurs over a prolonged period of time.  

 The mentor provides consistent support, guidance, and concrete help to a 
student who is in need of a positive role model.  

 Students involved in the mentoring program may be going through a difficult 
and/or challenging situation, a period of life in which they need extra support, 
or they may simply need to have another significant adult present in their life.  

 The goal of student mentoring is to help students involved in the mentoring 
program to gain the skills and confidence to be responsible for their own futures.  
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Characteristics of a Good Mentor 
 
A good mentor:  
 

 Engages in a positive relationship with the child. 
 Gives attention to the child. 
 Has a positive self-esteem about himself/herself.  
 Reacts well to stressful situations. 
 Listens well. 
 Communicates on a level that the child can understand. 
 Is a stable, positive role model.  
 Meets on weekly basis with the mentee when possible  
 Shows up on time for sessions. 
 Guards his or her judgments.  
 Is committed. 
 Nurtures a relationship that respects the child’s dignity. 
 Reinforces the student’s success. 

 
Mentors are NOT expected to: 
 

 Replace the role of a parent/guardian.  
 Expect dramatic changes in attitude, self-esteem or attendance quickly. 

Mentoring is a process that takes time!  
 Provide solutions to all the issues facing student. 
 Break the trust they have established, unless it is life threatening to the student.  

 
Below are some ideas for working with mentees:  
 

 Set your mentoring goals 
together  

 Help with some homework  
 Eat lunch together  
 Read an article or short text 

together  
 Make popcorn and talk  
 Play computer games  
 Talk about planning a career  
 Partner read a book together 
 Do a pretend job interview  
 Listen to your favorite music 

together  

 Talk about how to get a job 
and find a part-time job  

 Go to a school sports game  
 Talk about managing finances  
 Talk about budgeting  
 Talk about relationships  
 Talk about personal values  
 Talk about the future  
 Watch a video and then discuss 

it  
 Play board games or cards  
 Build, create, design something  
 Get involved in a community 

environmental project 
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Other Resources 
 

In this section we provide clean copies of key handouts and strategy forms, 
a copy of the Dolch Sight Words, and contract information in case you 
need additional help or support.  
 

• Tutoring Forms 
• Dolch Sight Word List 
• RWS Tutoring Website 
• RWS Tutor Blog 
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RWS Lesson Plan & Notes for Reading and 
Learning 

 
 
Learner’s Name: ___________________________________________ Date: ______________ 
 
Tutor: __________________________________________  Tutor Site: _________________ 
 

Instructional Sequence Activities Comments/Notes 

Before Reading & Learning 
 
To establish purpose, activate 
background knowledge, 
motivate & engage learner. 

Previewing a 
book: Book Walk 
or Picture Talk 
 
KWL 
 
Talk about the 
subject or text 

 

During Reading & Learning 
 
Guided reading and learning. 
Make learning active. 
 
 
 
 
 
 
 
 
 
 

Shared reading: 
Choral or Part 
Reading 
 
Reread for 
fluency 
 
Say Something 
 
Think Pair Share 
 
Double Entry 
Journal 

BOOK/TEXT/TOPIC: 
 
 
 
 
 
 

After Reading & Learning 
 
To extend and elaborate ideas 
from the text 

Retellings and 
discussion 
 
Journaling 
 
Concept Maps 
 
Mini-lessons 
(teaching 
concepts & 
strategies) 

MINI-LESSON: 
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RWS Learner Survey 
 
 
 
Learner’s Name: ___________________________________________ Date: ______________ 
 
Tutor: __________________________________________   Tutor Site: ______________________ 
 
The purpose of this survey is to help your Literacy PAL tutor learn more 
about you as a reader and writer. This information will help your tutor as 
you both work together. 
 
What kinds of reading do you do: 
In school: 
 
 
 
Out of school: 
 
 
 
How can your Literacy PAL tutor be of help to you?  
 
 
 
 
As a reader you:     
a) Read what is assigned at school by your 

teachers. 
Almost 
Always 

0 

Sometimes 
 

0 

Rarely 
 

0 

Never 
 

0 
b) Read books you choose that are not 

assigned by teachers. 
Almost 
Always 

0 

Sometimes 
 

0 

Rarely 
 

0 

Never 
 

0 
c) Enjoy reading what is assigned by 

teachers. 
Almost 
Always 

0 

Sometimes 
 

0 

Rarely 
 

0 

Never 
 

0 
d) Enjoy reading books you choose that 

are not assigned by teachers. 
Almost 
Always 

0 

Sometimes 
 

0 

Rarely 
 

0 

Never 
 

0 
e) Would describe yourself as a reader. Almost 

Always 
0 

Sometimes 
 

0 

Rarely 
 

0 

Never 
 

0 
Before you read you:     

f) Think about the subject or topic you are 
reading about. 

Almost 
Always 

0 

Sometimes 
 

0 

Rarely 
 

0 

Never 
 

0 
g) Skim over the material before you 

read. 
Almost 
Always 

0 

Sometimes 
 

0 

Rarely 
 

0 

Never 
 

0 
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h) Look for new or challenging words 
before you read the material. 

Almost 
Always 

0 

Sometimes 
 

0 

Rarely 
 

0 

Never 
 

0 
While you read you:     
i) Stop from time to time to make sure 

you understand what you are reading. 
Almost 
Always 

0 

Sometimes 
 

0 

Rarely 
 

0 

Never 
 

0 
j) Go back and reread something that 

you don’t understand. 
Almost 
Always 

0 

Sometimes 
 

0 

Rarely 
 

0 

Never 
 

0 
k) Make sure you understand what you 

are reading. 
Almost 
Always 

0 

Sometimes 
 

0 

Rarely 
 

0 

Never 
 

0 
l) Find out the meaning of words that you 

don’t know.  
Almost 
Always 

0 

Sometimes 
 

0 

Rarely 
 

0 

Never 
 

0 
m) Feel like you are a successful reader Almost 

Always 
0 

Sometimes 
 

0 

Rarely 
 

0 

Never 
 

0 
After you read you:     
n) Think about what you’ve just read. Almost 

Always 
0 

Sometimes 
 

0 

Rarely 
 

0 

Never 
 

0 
o) Ask yourself questions about what 

you’ve just read. 
Almost 
Always 

0 

Sometimes 
 

0 

Rarely 
 

0 

Never 
 

0 
p) Summarize what you’ve read in the 

your head or by taking notes. 
Almost 
Always 

0 

Sometimes 
 

0 

Rarely 
 

0 

Never 
 

0 
As a writer you:      
q) Take time to think about what you are 

going to write. 
Almost 
Always 

0 

Sometimes 
 

0 

Rarely 
 

0 

Never 
 

0 
r) Organize your ideas in your head or by 

taking notes before you begin writing. 
Almost 
Always 

0 

Sometimes 
 

0 

Rarely 
 

0 

Never 
 

0 
s) Write a draft on paper. Almost 

Always 
0 

Sometimes 
 

0 

Rarely 
 

0 

Never 
 

0 
t) Revise your draft to improve the 

organization and add details. 
Almost 
Always 

0 

Sometimes 
 

0 

Rarely 
 

0 

Never 
 

0 
u) Edit your draft to correct spelling and 

grammar mistakes. 
Almost 
Always 

0 

Sometimes 
 

0 

Rarely 
 

0 

Never 
 

0 
v) Read your draft out loud so that you 

see how it sounds. 
Almost 
Always 

0 

Sometimes 
 

0 

Rarely 
 

0 

Never 
 

0 
w) Feel like you are a successful writer. Almost 

Always 
0 

Sometimes 
 

0 

Rarely 
 

0 

Never 
 

0 

Thank you! 
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RWS  
Learner Assessment 

 
 

Tutorial Topics 
(add notes specific learning needs for each) 

   

Reading 
List specific novels of textbooks you’d like 
help with: 
 
 

I would like 
help in this area 

0 

I may need help 
sometimes 

0 

I feel confident 
in this area 

0 

Writing 
List the types of writing you’d like help with: 
 
 
 

I would like 
help in this area 

0 

I may need help 
sometimes 

0 

I feel confident 
in this area 

0 

Presenting 
List the types of presentation skills you’d like 
help with: 
 
 

I would like 
help in this area 

0 

I may need help 
sometimes 

0 

I feel confident 
in this area 

0 

Researching 
List the types of research you’d like help 
with: 
 
 

I would like 
help in this area 

0 

I may need help 
sometimes 

0 

I feel confident 
in this area 

0 

Language Arts 
List the types of assignments you’d like help 
with: 
 
 

I would like 
help in this area 

0 

I may need help 
sometimes 

0 

I feel confident 
in this area 

0 

Social Studies 
List the types of assignments you’d like help 
with: 
 

 

I would like 
help in this area 

0 

I may need help 
sometimes 

0 

I feel confident 
in this area 

0 

Specials/Electives: 
List the types of assignments you’d like help 
with: 
 

 

I would like 
help in this area 

0 

I may need help 
sometimes 

0 

I feel confident 
in this area 

0 

Additional Area: 
 

I would like 
help in this area 

0 

I may need help 
sometimes 

0 

I feel confident 
in this area 

0 
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RWS Tutor-Learner Agreement 
 
 
 
As a tutor, I agree to: 
 

• Attend all tutoring sessions. 
• Arrive on time and be prepared for all tutoring sessions. 
• Come prepared to help with homework, other assignments, and in reading and 

writing.  
• Be respectful to my learner. 
• Listen to my learner and get additional help if necessary.  
• Other:  

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

• HAVE FUN! 
 
As a learner, I agree to: 
 

• Attend all tutoring sessions. 
• Arrive on time and be prepared for all tutoring sessions. 
• Participate in activities prepared by my tutor. 
• Be respectful to my tutor. 
• Talk to my tutor and share my thoughts about will help me most in learning. 
• Other:  

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

• HAVE FUN! 
 

 

 

____________________________________  __________________________________ 

  Learner      Tutor 
 
       __________________________________ 
 
         Date 
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Think Pair Share 

 
Name: __________________________ Partner: _________________________ 
 
1. By yourself, think about ___________________________________________ 
 Write your notes here. 
 
 
 
 
 
 
 
 
 
 
2. Share your thinking with a partner. Write your shared notes here. 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Share your ideas with the class. Write down some new things your learned.  
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Vocabulary Self-Awareness Chart 
 

Word + √ - Example Definition 
      

      

      

      

      

      

      

      

      

      

Procedure: 
5. Examine the list of words you have written in the first column. 
6. Put a “+” next to each word you know well, and give an accurate example and definition of the 

word. Your definition and example must relate to what we are studying. 
7. Put a “√ “ next to any words for which you can write only a definition or example, but not both. 
8. Put a “-“ next to words that are new to you.  

 
This chart will be used throughout our unit. By the end of the unit you should have the entire chart 
completed. Since you will be revising this chart, write in pencil.  
Adapted from Goodman (2001)  
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Double-Entry Journal 
 

Name ____________________  Date ______________________ 
 

My Thoughts About the Text 
(before and during reading; include page numbers) 

My Reaction After Reading 
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Talking Drawings 
 
1. Close your eyes and think about ______________________________.  Now, 

open your eyes and draw what you saw. 
 
 
 
 
 
 
 
 
 
 
 
2. Now that you have learned more about ________________________, draw 

a second picture to show what you learned. 
 
 
 
 
 
 
 
 
 
 
 
3. In the space below, tell what you have changed about your before and 

after pictures.  Explain why you made those changes. 
 
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________ 
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3-2-1- Strategy 
 

3 
 

3 things you found out 
 
 
 
 
 
 
 
 
 
 

2 
 

2 interesting things 
 
 
 
 
 
 
 
 

1 
 

1 question you still have 
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K-W-L Chart  
 
 

Topic:  
 

What I Know 
  

(K) 

What I Want to Learn 
 

(W) 

What I Learned 
 

(L) 
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How Well Do I Know These Words 
 

 
Don’t Know at All Have seen or heard—don’t 

know what it means 
I think I know what it 

means 
I know the meaning 
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Complete Dolch Word List Divided by Level 
 

Pre-primer Primer Grade One Grade Two Grade Three 
 
a 

and 
away 
big 
blue 
can 

come 
down 
find 
for 

funny 
go 

help 
here 

I 
in 
is 
it 

jump 
little 
look 
make 
me 
my 
not 
one 
play 
red 
run 
said 
see 
the 

three 
to 

two 
up  
we 

where 
yellow 

you 
 
 

 
all 
am  
are  
at  
ate 
be 

black 
brown 

but 
came 
did 
do 
eat 
four 
get 

good 
have 
he 

into 
like 

must 
new 
no 

now 
on 
our 
out 

please 
pretty 

ran 
ride 
saw 
say 
she 
so 

soon 
that 

there 
they 
this 
too 

 

 
under 
want 
was 
well 
went 
what 
white 
who 
will 
with  
yes 

 
after 
again 

an 
any 
ask 
as 
by 

could 
every 

fly 
from 
give 
going 
had 
has 
her 
him 
his 
how 
just 
know 
let 
live 
may 
of 
old 

once 
open 
over 
put 

round 
some 
stop 
take 
thank 
them 
then 
think 
walk 
were 
when 

 

 
always 
around 
because 

been 
before 
best 
both 
buy 
call 
cold 
does 
don’t 
fast 
first 
five 

found 
gave 
goes 
green 

its 
made 
many 
off 
or 

pull 
read 
right 
sing 
sit 

sleep 
tell 

their 
these 
those 
upon 
us 
use 
very 
wash 
which 

 
why 
wish 
work 
would 
write 
your  

 

 
about 
better 
bring 
carry 
clean 
cut 

done 
draw 
drink 
eight 
fall 
far 
full 
got 

grow 
hold 
hot 
hurt 

if 
keep 
kind 
laugh 
light 
long 
much 

myself 
never 
only 
own 
pick 

seven 
shall* 
show 
six 

small 
start 
ten 

today 
together 

try 
warm 
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Need help? 
Have questions? 

 
 
The ReadWriteServe Programs of the Center for Adolescent Literacies at 
UNC Charlotte. If you have questions or need our help, call or email us: 
 

Dr. Bruce Taylor or Dr. Jean Vintinner 
The Center for Adolescent Literacies at UNC Charlotte 

704-687-8707 or 704-687-7991 
bruce.taylor@uncc.edu 

jpvintin@uncc.edu  
 
Have questions? Want more information? Check out the following: 
 
 The RWS Tutoring Website at 

https://tutoring.uncc.edu/ 
 

 The ReadWriteServe Tutor Blog at  
http://rwstutoring.wordpress.com/  

 

WE’RE HERE TO HELP! 

 The Center for Adolescent Literacies at UNC 
Charlotte 

http://literacy.uncc.edu/  

mailto:bruce.taylor@uncc.edu
mailto:jpvintin@uncc.edu
https://tutoring.uncc.edu/
http://rwstutoring.wordpress.com/
http://literacy.uncc.edu/
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